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PHILOSOPHICAL AND PERSONALITY CHARACTERISTICS

OF TEACHERS OF ADULTS

This study was an attempt to prpvide a profile and identify

differences in educational philosophies and personality traits of

teachers of adults. The ultimate success of an adult education

program requires an administration and a faculty who are competent

and responsible in their professional areas; who are sensitive to

adult programs; and who are capable of adjusting to change. A

major challenge, to the adult education practitioner is to secure

quality instructors to 'teach adults.

i I

Modern practices of adult education require a draStic re-

definition of the role of the teacher in thelearning-teaching

relationship. The teacher can no longer see his role as primarily

Ithat of a conveyor of knowledge and skills.- His ro:le--is tOw dean-

ted as.a facilitator and resource to the process of self-directed

/

!inquiry by the learner. He must not only nave the knowledge, but

/must alSb be a successful:Oractitioper of his subject or skill.

I11. MASt: ikow:.so an an attitude 011-: understanding cownrdpeo?le.

''ctrinermork.-, i mv6t have buck) traft5 042-4-)2rt.ti,,Ay it, ,!,,:HI

lnes's; aumor, humility, and interest inpeopie thaz make 1E-et,
,

i effectiveness in leading. adults,
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(
Abilities to effectively communicate, to motivate, and to

project genuine understanding of the adult learner are qualities

of vital importance to successful adult teaching. There are those

teachers df adults who possess such qualities and are effective

and successful. There are thOse who, although proficient in know-

ledge, lack these philosophical and personality traits and are

mere subject matter transmitterF.

There is evidence of philosophital and personality character-

istics among adult teachers which contributes to successful teaching.

Identification of these characteristics would contribute to the

administrative task of teacher selection. Too often, a teacher is

identified as not 'Suitable to do. the job only when students do not

re-register for his class.

Much concern is expressed regarding meeting the needs of the

adult learner. Well lighted classrooms, arrangement of chairs,

or Vle use of tables and chairs, a relaxedatmosphere for maximum

interchange 'of ideas and on and on. There is no argument as to

the importance of conducive conditions for a successful experience

for the adult learner. Hotever, could it be possible that we may

be assuming (too much when we Select our teachers. _The investigator

submits that perhaps, in too many cases we operate in this area

muctl.liKe t e_I man who bought a prize horse. 3eig very proud cf

newly acluired animal, he built a fine barn to stable him ar

soant a sizeable amount for the animal's comfort., Then, suddenly

realizing he had spent .far beyond his means for the horse "s

comfort, he decided to economize by training his horse to live

4



Without food. Each day he provided his.prize animal with less and

less food and just when he had him trained completely, the horse

died.

It was the. desire of-the investigator that the results o2

this study would stimulate additional interest the area of.

teacher excellence. Hopefully, this study would serve as a

starting point to be built upon to develop a complete profile of

the characteristics of highly competent teachers of adults.

The purpose of this study was to determine whether a rel-

ationship between philosophical and personality characteristics,

as measured by Kreitlow's Check List Distinguishing Among Three

Philosophies of Education and Cattel "'s Sikteen Personality Factors.

Questionnaire, and successful adult teaching existed.

The objectives of the study were:

1. To identify tHe educat onal'philosophies of adult

teachers measure by Kreiclow's Check'. List

To identify.-the.peponAiity characteristics
of

the teachers as measured by the Sixteen Personality.

Factors Questionnaire.

3.! To determine- f there was a significant relationship

between philosophy and personality traits, among

adult teachers.

4. To determine if there, was a significant difference

between philos6phy andpersonAlity factors of

teachers rated More successful and th'bse rated

less successful.

O
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5. To relate variables of age and years of experience

in teaching adults to the philosophical and person-
.,

ality factors of the two teacher groups.

The population for this study consisted of 598 teachers of

adults in the'State of .Utah. It was limited to those who were

teaching college credit courses to adults. Names and addresses ,

were provided by deans and directors of continuing education div-:

isions at Utah State University, University of Utah, Brigham Young

Udiversity, and Weber State College. These four colleges and univ-

ersities were the major institutions in the State and each had an

extensive adult education program.

The population was. grouped through administrative evaluation.

dminiscrators ranked their 'teachers on a Likert -type scale, using

six7point spread. An -evaluative ranking of one represented the

east --uccessfuI teachers those who appeared to merely do the. job

with miniMum effort and interest. A'ranking-of six represented the

highly motivated teachers who possessed the desired qualities for

success in an adult classroom setting. A rating of two, three,

four; and. five represented an evaluation between the least suCcess-

Q.

ful and the most successful teachers.

This evaluation was based Upoll the prograM administrator's

personal knowledge of his teaching staff. Student evaluations

conducted by the.adminiscrative office were also used as an

evaluative tool.

In the population of 598 teachers, there were.. 163 ranked as

one and two; 246 ranked as three and foul.; and 189.ranked as five'

and six.. Ratings three and four,-containing the largeSt group of
.

teachers, were eliminated from the study. This group was considered
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as being mid-point or average in teaching ability and success. Due

to this group being En the "gray area" on the evaluation scale,

they were not used.
_

By random sample, seventy -five teachers were. selected from

each of the two remaining' groups .- thoserated one and two and those

rated five and six. This sample was approximately forty per cent

of. the complete population. 'Throughout the study, teachers rated

one and two were designated as Group I. Those rated as five and

'six were designated as Group II,.

This study was descriptive in nature and was structured as a

compared-groups design. ti

Three instruments were employed in this study: A Check List

Distinguishing Among Three Philosophies of Education, The Sixteed

Personality FactorsQuestionnaire (Form D), and a Biographical

Check List

A Check List Distinguishing Among Three.Philosophies of Education.

This instrument was selected be

thephilosophies of adult\education.

ause it was applicable to-

Dr. Burton W. Kreitiow,

professor of adult education. at the University of Wisconsin, dev-

eloped this instrument .and reported on its wide scale use with

rural school teachers in Wisconsin, Iowa, and Indiaha. (Kreitlow,

1964).

Kreitlow's Check List distinguishes among the academic, pro-

gressive and community philosophies of education. Items which

make up this instrument were chosen from a universe of educational

philosophies and are recognized as representative of these three

philosophies.



Progressive Philosophy. A brief description of the philoso-

phies identified in this instrument revealed that progressive phil-

osophy holds that there is no fixed reality. Reality is experience

.

and experience is dynamic. Dewey emphasized that learning through

worthwhile experience was of.- major impertance and that progressivism

was.built upon the "of, by, and for experience." (Dewey, 1938).

Academic Philosophy. Academic philosophy is held by trad-

itionalists vlo claim that the world is governed.by unimpeachable

and predetertaned order. Reality is'determined,:by a universal law
,

which is and extension of natural and spiritual-,law. There is a

/

;,. ,

pre-existenE and cosmic source of truth. True ideas represent the

slcuation Correctly; :therefore, truth is the agreement of statement

of fLcc.

CoMMunity-Philosophy, The idea that the community concept

represents the ultimate in educational philosophical approa?h is

held by 'Many writers. Three generalizations which form a basis of

one- community approach are: (1) permeation: a commitment to

community services and sensitivity e6 community problems and poten7

cyals ,shouldpermaateall areas of education; (2) penetration:

educationalirograms should be on the ''cutting edge" through which

community enriced and attempt: sho,..1.1 be made to-meet the

w" needs 3f the ?eople itserves; an (3),educatiOn: such se vi

arc liegitiMate only to the extent that they arean.extension or

exp nsion of educational* resources directed toward. the social, eco-

non' c,. cultural, and civic.needs of the community. Valdes are not

fixed, absolute, or final.
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While these three philosophies do not necessarily represent

the ultimate or the last word in the adult education setting, they

do represent philosophies held by administrators and practitioners

in the field.

Based on Kreitlow's original studies, the rating of "one"

indicated full agreement; "two" indicated partial agreement; "three"

was neutral; "four" indicated partial disagreement; and "five"

indicated complete disagreement. T'is instrument is designed to

obtain scores on eight items indicative of three identifiable phil-

osophies - academic; progresiive, and community.

Mean scores were computed for each of the three philosophies

for Group I and. Group II teachers. These scores were interpreted

in 'accordance with the following suggestions for scoring the check

list:

1. A total score of eight (8) indicated complete agreement

with all icems,in that particular category;

A total score of sixteen (16) indicated partial agree-

ment with that particular philosophy.

3. A total score of twenty-four (24) indicated neutrality.

4. 4 total score of thirty-two (32) indicated partial dis-
. ,

agreement co that particular philosophy.

A total score of forty (40) indicated complete dis-

agreement with all items in a category.

It was recognized that a scale of this type allowed for the

tendency for a person to be conservative.or liberal in his response.

9



Table I

Mean Score Range Delineation for
Scoringthe ChecklistIlistinguistilng
Between Three Philosophies of Education

Score
Range Interpretation

r
)

36-4G

Full Agreement

Partial Agreement

Notitrol

ParLiai DisagreemenL

Complete Disagreement
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It was also recognized that individuals may interpret "full agree-

ment" or "complete disagreement" differently. However, these factors,

did not minimize the usefulness of the ratings. It was the relation-

ship among all_the- scores which was more significant than that

given score was unusually high or low.

Mean scores of combined total sample showed that respondents,

placed the academic philosophy (with a mean score of 22.81) in the'

range of neutrality. The progressive philosophy.(mean 16.72) was
\

about mid-point between the,range of. partial agreement and neutral-

ity. The mean score of the mmunity Philosophy X14.35) fell in

the partial agreement range.

A comparison of mean scd,res for each philosophy showed that

the lowest score igas obtained or the community philosophy. This

showed that, as individual grou s (I and, II) and a orni4ned total

sample, the respondents were in most'agreement with the community

philosophy of 'education. There were significant,differences at

tree .O5 level betweeh responses' to,the three philosophies. Re-

sponse by the entire sample sh6wed statistically that the com-
a'.

, . .

munity philosophy was most 'favored, followed, by 'prdgressive, with

academic philosophy least faVored.

Sixteen Personality Factors Questionnaire (Form D)

The S=x-een c.sonalizy Factors Quess.ionnaire was designed by

Caztell 1962'; and.nis assocLates at 'the inst cute for Personality

and Ability Testing IPAT). This instr rent as chosen because it

11
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9

can be.self-administed,and was designed to measure character-

istics Without the subjectbeing threatened by the wording of the

items. The sixteen personalityfactors. in the test. were also

relatively independent.of each other.

Table 4 presents-aprofile sheet and provides a brief -des-

cription of the sixteen factors. found in the- questionnaire.. Visual

obserAtation of the plotted piofilesshows that both groups scored

closely to the national/norms. of 44-to 6+ range. This estab-

lishes the fact that'the overall sample fit within the average

\

::,angel of the national norms and results were neither extremely

high or low,

Table 4. tepresents The mean scores for each fattor of the

roup (lower success rated), and Group ri (high su 6ss rated)

teachers. Based on the nariorial north sten score 5;5 is .neutral

or the midpoint or .t.he-Prafile average. using this figure as a
SZ,

.
.midpbint, the combined sample profile in this study .tended to be

Fact:)r - more reserved than outgoing

Factor B - higher scholastic mental capacity

Facllor C - more emotionally stable than affected. by feelings

Faccor.E trIC-re humble than.aSSertive

Factor F - more serious than happy:go -luCky
7

Factor C - Slightly more consc entious than expedient

?decor d - more venturesome tian shy

- more tender-Minde that tough-minded
1

Factor L - more trusting than suspicious

motor M - more imagin-ative than. practical

14
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Factor N slightly more shrewd than forthright

Factor 0 - more self-assured than apprehensive

Factor Qi - more conservative than experimental

Factor Q2 - more self-sufficient than group-dependent

Factor - more controlled than undisciplined

Factor Q4 - slightly more tense than relaxed

The two groups of teachers were more alike than different in

the results of the questionnaire. There were, however, three``

factors which were significantly/diffprent at the .05 level. They

were factOrs 1, N, and Ch.

Factor - Tough - - inded versusTender-minded,

Group I (low succe s rated) teachers' scored lower in this

area which deals with bei g independent and responsible, but

skeptical of subjective,, tural elaborations; Lower scoring

people are: sometimes unmoyed\ hard, cynical, stau4, and operate on

.a "no-nonsense" basis,

Group II (high success rated) teachers scored\Significantly

higher in this yariable; Persons scoring high on this. factor tend

to be' fastidious, artistio, and \sens$tive They dislike crude

peoPle an& rough occupations and\are.more fussy.

\

Factor N - Forthil h ,veraug Shre\wd- -Group I (low succ ss
,

ratec'i) teachers scored nigher\ofi t is va indicating they

were more oolished,experAenced, w shrewd. Pers64s
\ -71

J
\

scoring high. on this factor are hardhe ded and analytcaI,.

They have an intellectual, nsen ime1 appr ach to situa7 ions,:

an approach akin to cynikism
\ \

\

r



Group II '(high success rated) teachers scored significantly

lower on this'factor which describes this group as being more

unsophisticated, sentimental and simple. They are more natural

and spontaneous.

Factor Qi - Conservative versus Experimenting. Group .I

teacherS scored lower on this variable. Persons scoring low on.

this factor are confident in what they have been taught to believe,

and accept the "tried and true," despite inconsistencies, even when

something else might be better. They are cautious and compromising

in regard to new ideas: Thus, they tend to oppose and postpone

change, -are inclined to go along with tradition, are more 'conser-

vative in_religion and politics, and tend not to be interested in

analytical "intellectual" thought.

Group II scored significantly higher on this factor. PerSons .

'scoring high tend to be interested in'intellectuai matters and have
,

,

,doubts on fundamental issues. They are skeptical and'inquiring.

r,garding ideas, either old or new. .They tend to be more well

informed, less inclined to moralize, more inclined to experiment

with life generally, and more tolerant of inconveniences 'and change

(Cattell, 1969)3.

Differences between Group I (low rated success)and Group II

(high raced success) showed that the more highly successful.tea-

chers do possess significant qualities which are accepted by

modern adult education practitioners. Such distinguishing factors

as more sensitive, less smug and cynical, Orre'sent mental, natural
/

and spontaneous, doubts on fundamental issues, inquiring, more-

17
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well informed, more inclined to experiment with life, and more

tolerant of change are favorable qualities. Adult education lit-

erature is strongly oriented in favor -of these qualities as essen-

tials to effective adult teaching.

Effect and Interaction of Selected Variables

Another purpose of this study was to describe differences

between the two groups of teachers and specific variables. Two

variables were selected age and years of experience in teaching

adults, Through the statistical model of MAD (Moidified Abbreviated

Doolittle method, an analysis of variance was run on data obtained

in the Sixt en Personality Factors Questionnaire and the Check List,

Distinguishing Among Three Philosophies of Education. The MAD

method is a stauisti al routine which has .beendeveaoped by the

1

STatisuics. Departmentgat.Brigham Young University. This` method

is.enerallzed analysis progrAm capable of analyzing unbalanced

(an .'balanced) uhivariaue and multivariate analysis of variance.

A univariate analysis of variance-was used to' analyael the effect

of age and years of adult teaching experience on the dependent

variables. .

A frequency di tribdtion -exvressed in percenta es,

,presenued in Table 5 showed that fifty per cent of, thev_ow s...lccess

rated teach.ers (Group .) were in the twenty-five to thir y-a,ur age

range. In the high succes's rated teachers (Group II) thirty-nine

per cent fell into this age range.. On the other end of the cont-

inuum, twenty-two per cent of the Group l (low success rated)

18



Table 5

Frequency Distribution of Age Ranges
\pf Group. I and Group II
\Expressed in Per Cent

Age Range
Group, I

, (Per Cent)
.Group II
(Per Cent)

25-29 25 16

25 23

35-39 9 ,13

40-44 19 13

45-49 9 . 15

50-54, 9 '15

Gvar 54 4 5

19
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sample were forty-five, years or over, whereas Group II (high success

rated) had thirty-five, per cent in the forty-five or older age

range,.

A similar conversion based on years of adult teaching exper-

ience was presented in Table 6. Percentage figures for Group I

showed forty-one per cent of the sample had less than four years

experience. Group had twenty-seven per cent of the sample with

less than four years experience. A comparison of over ten years

experience showed twenty-seven per cent of Group I and forty-six'

per cent of Group II in this range.

The sixteen factors were tested as dependent variables, with

:compared groups, age ranges, years of teaching experience, as

independent variables

The analysis of variance produced a significant difference

mong five of the sixteen personality factors.

1. Factor B Less inelligent. vs More;Intelligent A

''-comparison of Group I and Group II adjusted for age and teaching
,

expa.cie-rice produced sten mean scores of 6.84 and 6,87. Group I age'

\

aCIG teaching ,experience were skewed to the left, with younger age

mean s and fewer years of eaching experience. Group II means ages

ird y ars of teaching experience were skewed to the right, with
,

.

oonsi raaly more years Di teaching experience and age, Due co

these r-cts, Group II was expected to produce a higher intelligence

factor, according to the MAD model. Because the two g/roups scored
J

about th same, a significant difference was produced. Graph 1

plots these'.findings..
!r.



Table 6

Frequency Distribution of Years of Adult
Teaching Experience of Group I and
'Group II, Expressed in Per Cent

Years of:,
Experience

Group I.
(Pcr Cent)

Group II
(Per. Cent)

1 4 41 27

5-9 -32 27

10-14. '21 20

Over 14 6 26

1.

2i



Graph 1

Significant MAD Contrasts Between Groups-in
Factor B (Intelligence) on the Sixteen

Personality Factor Test

10

(6.84) (6.87)

I II

Group Group
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2. Factor C Affected by Feelings vs Emotioriably Stable.

When the variable of teaching experience was introduced, a sign-

'

ificant difference was produced. This variable was measured on

the entire sample and the statistical model expecteld the teachers

to become progressively more emotionally stable...Analysis of the:

data indicates that this was not the case with this saMp;e. As

.Graph :ows, the- sample started out at an emotional stability

sten mean score of 5.$2. Neutral point by national norms was 5.5.-

In the fiw! to nine years of adult teaching experience, stability

increased. the ten to fourteen years of experience. the mean

dropped, indicating a md* toward emotional instability. Over

fourteen years-of experience produced another significant move

back toward stability.

Factor F.- Sober vs Happy -go-lucky. An interaction

between-age ranges and groups produced a significant difference at

the ,05 -level. As Graph 4 shows,age"irange:torty to forty-four

years of age produced a highly significant difference in being more

sober: serious-minded.

'Factor I Tough-Minded vs Tender-Minded. Group

zeacaerswere sigficantly more tougin-minded'and rio-nonsense

,

on The two-way interaction between age range and group

produced a signific..ant aifference Grout, = age range thIrty-,-

five to tHircy-nine Showed an unusually high reversal reaction

from tough-minded to-very tender-minded,'over-protection. -Then

forty to forty-four age range dropped back to the tough-minded

attitude. This may indicate an attempt to over-compensate for a'

23.



Graph 2

Significant MAD Contrasts Between Years of

Teaching Experience Variable in Factor C
(Emotional Stability) on the Sixteen

Personality Factor Test

(5. 0 6 )

S

Years
over 14

'Teachitlg
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Graph 3

Significant MAD Two-Way.interaction,Between Group
and Age Range in Factor F (Soberivesus Happy-

go-lucky) on the'Sixteen Personality
Factor Test
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tough, no-nonsense attitude.. Graph 5 shows a parallel on this

factor, with Group II being the more tender-minded, sensitive group.

Theexception of thd thirty-five to thirty-nine age range reaction

is vividly expressed in the graph.

5. tar - Conservative vs. Experitenting. When the

variable'of years of teaching experience was introduced on the

entire sample, an over-all trend was evident. The over-all trend

started with those with one to four years of Poaching experience

who were conservative oriented and progressed toward free-thinking,

analytical, experimenting in teaching approach. However, a sign-

ificant difference was lioduced due to the progression toward

experimenting occufred with a regression shift, as graphically

shown in Graph 6.

In'conclusion, it is appropriate to recap the finding of

this study. Some of.the,more noteable conclusions observed are:

The high success rated teachers were (1) more intelligent and

abstract-thinking, (2) they were venturesome and socially bold,

(3) more tender - minded and sensitive, (4) more experimenting,

whereas the low success rated teachers were quite conservative and

traditional, (5) more .emotionally stable, more forthright-and -1.1117

?recencious, and (6) more self-sufficient and'resourceful.., Response

,means on the other factors in the study fell within the 47F to 6+

national norm range.

Ask any director of adUlt'education what kind of a teacher he

wants :on his staff and "his first answer will,probably be, "one



Graph 5

Significant MAD Two-Way Interaction Between
Group'and'Age Range in. Factor I (Tough-
'
minded versus Tenderminded) on the

Sixteen Personality FactOr Test
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Graph 6

Significant MAD Contrasts Between Years of

Teaching Experience Variable in Factor Ql
(Conservative versus Experimenting) on
the Sixteen Personality Factor Test
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who knoxA his subject and who will treat adults as adults." Most

directors will agree that it is easier to find a teacher that knows

his subject than one who relates well to adults.

Robert A. Luke, Director of'Adult Education, N.E.A., stated

the definition ofgood teaching can be defined as made up of three

parts:

1. Knowledge of subject matter.

2. Skills in teaching

3. Ability to effectively relate to adults as an

interesting and adaptive individual (Luke, 1972)

As a director of adult education programs,' the investigator

of this research project feels strongly that more attention could

andsSould be directed to the third part of this definition. To

he'nble to relnte_Loadult.s effectively is essentinl.to,Lhe

teaching-learning-process. Identification of the personality char-
/

acteristics of the high success rated teachers, found/in this study,

may serve as a guide for pre-testing potential faculty.

Results of these findings may also serve as a guide to

spproch in-service training for current faculty. Human relations

workshops, guided, counseling and similar. .experiences may serve as

valuable helps cc instructors who are experiencing-difficulties

relating- to their -learning groups. It is recognized that person-
i

ality development can only be accomplished through the main stream- /

of the total teaching expertene However, awareness of weaknesses

and suggested measures for improvement can certainly serve as a

starting point to an individual inventory for poSitive,action

30


